SPED 665 INTERNSHIP IN SPECIAL EDUCATION II

ACCESS PLAN FOR GENERAL EDUCATION WORK SAMPLE
SPRING 2011


The Intern should be given the opportunity to collaborate and consult with regular classroom teachers to help students with disabilities find both academic and social success in the regular classroom.  The intent of the Access Plan is for the Intern to systematically design strategies that respond to the learning competencies and needs of a student in the regular classroom.  

Most teachers are familiar with aspects of this plan as part of an IEP.  We believe special education Interns should have the opportunity to specifically focus on one student and develop an Access Plan that is “teacher-friendly” – that is, a plan that corresponds to the regular classroom schedule, expectations, and curriculum.


I.D.E.A. Requirements

An IEP must include a statement of the special education and related services and supplementary aids and services to be provided to the child, or on behalf of the child, and a statement of the program modifications or supports for school personnel that will be provided for the child--
     (I) to advance appropriately toward attaining the annual goals; 
     (II) to be involved and progress in the general curriculum in accordance with clause (i) and to participate in extracurricular and other nonacademic activities; and 
     (III) to be educated and participate with other children with disabilities and nondisabled children in the activities described in this paragraph.



The Intern may choose or be assigned a student with a disability who is in the regular classroom.  Using the student’s file, observation of the student, and discussion with appropriate professionals, the Intern should develop a written plan that can be implemented by a regular classroom teacher, another professional, or a paraprofessional.  The plan should include modifications, adaptations, and the person(s) responsible to carry out the plan during the day. The Intern may need to start by creating an Inclusion Plan for one activity in the classroom.  Ultimately, the Intern should create a plan for a full day and minimally 3 activities for a typical day.

The Intern should expand/modify this form to meet the needs of the student. Cooperating Professional may suggest another format if the school has an alternative and should evaluate the Intern's completed written work.





Access Plan

Student’s Name ‘E’		Intern’s Name Andrea MacMurray

Grade Third			Classroom Teacher Mrs. ‘R’			Date 3/24/2012	


PART I.  IDENTIFY POTENTIAL BARRIERS/CHALLENGES TO ACCESS TO GENERAL EDUCATION

All Subjects:
‘E’ is a third-grade student in a rural K-8 School.  He has been identified with Specific Learning Disability and a Speech and Language Impairments and reacts positively to modifications and accommodations made for him throughout the school day.  ‘E’ works quite well in a whole group setting with a lot of support however; he works best in a small group setting. He is currently receiving small group and individual instruction on the modified curriculum in the resource room. In both a small group and whole group, setting ‘E’ is very driven to succeed. He is always willing to give it his best try. ‘E’ was diagnosed with a Central Auditory Processing Disorder. This has a significant impact on learning phonmene/graphme associations and efficient sound blending for reading. It also affects his ability to understand and participate during whole group instruction because his ability to drown out the background noise is very low. Because of ‘E’ Central Auditory Processing Disorder, it is often difficult for him to know who the speaker is and comprehend what is being asked of him. This affects his interactions with peers, and teachers. However, ‘E’ has a very strong peer group. He is very social and this disorder does not seem to impede on the social aspect of his development. However, that being said he is on the quieter side. 

Reading:
Academically, ‘E’ has made significant progress this school year in the areas of reading.  However, reading is still considered ‘E’ weakest academic area with specific challenges in aspects of phonemic awareness, spelling, passage comprehension, and writing. As well, as word attack, academic knowledge, and word identification. ‘E’ also has trouble with articulation of words, sentences, and conversations. His difficulty with sound production impacts his intelligibly both in the classroom and with peers.
‘E’ is currently reading independently at a 1.5 grade level. That is 1.5 grade levels behind. ‘E’ is currently working on three syllable types closed (i.e. bat), r-controlled (i.e. hurt), and magic e (i.e. time). He practices recognizing these syllables types in isolation, sentences, and in controlled texts. ‘E’ also has cue cards for r-controlled sounds, long vowel sounds, and short vowel sounds. These help him to practice prior to being expected to state them. ‘E’ participates in fluency drills at least 3-10 times a day where he reads from a list of closed, r-controlled, and magic e words for one minute.  With cue, ‘E’ can break words up to determine the correct sound. He is beginning to do this on his own. 
To conclude ‘E’ is making a lot of progress this year through his multiple sessions a day of one-to-one reading instruction. That being said his reading skills not only affect reading but other subjects as well such as math. ‘E’ requires a lot of support in the classroom with reading assignments and understanding what is being asked of him.


PART II: PLAN FOR SUPPORTS

	ACTIVITY OR CLASS PERIOD
(E.G., READING, LANGUAGE ARTS, SCIENCE, ALGEBRA, CHEMISTRY, ENTERING THE CLASSROOM, HOMEWORK)
	MODIFICATIONS/ADAPTATIONS/SUPPORTS
INCLUDE AS APPROPRIATE:  OBJECTIVE(S) FOR THE STUDENT; EXPECTATIONS; PRE-TEACHING ACTIVITIES NECESSARY; LEARNING STRATEGIES; ALTERNATIVE/SUPPLEMENTAL MATERIALS; INPUT AND OUTPUT MODIFICATIONS; SUPPORTS FOR INDEPENDENT WORK; PHYSICAL PLACEMENT OF STUDENT; PROMPTING GUIDELINES; PROCEDURES TO MONITOR PROGRESS
	PERSON
RESPONSIBLE
(CLASSROOM TEACHER, PARAPROFESSIONAL, PEER, INTERN, VOLUNTEER)

	ALL SUBJECTS


	· ‘E’ SEAT SHOULD BE PLACED IN SUCH A WAY THAT HE CAN NOT ONLY HAVE EASY ACCESS TO THE SPEAKER BUT THE BOARD. 
· HIS BACK SHOULD BE TO DISTRACTING STIMULI. 
· ‘E’ WILL WEAR AN ASSISTIVE HEARING PIECE AND THE SPEAKER SHALL WEAR A CORRESPONDING MICROPHONE.
· MODEL SLOW, CLEAR SPEECH WHEN SPEAKING TO ‘E’. ‘E’ NEEDS TO SEE YOUR FACE WHEN YOU SPEAK TO BEST BE ABLE TO COMPREHEND WHAT YOU SAID.
· CHECK IN WITH ‘E’ PRIOR TO HIM BEGINNING WORK. MAKE SURE HE UNDERSTANDS WHAT IS ASKED OF HIM. THEN ALLOW HIM TO COMPLETE THE TASK AT HAND AS INDEPENDENTLY AS POSSIBLE.
	CLASSROOM TEACHER
INCLUSIONARY AIDE
SPECIAL EDUCATOR

	MORNING MEETING

	· ‘E’ SHOULD BE GUIDED TO SIT ADJACENT TO THE TEACHER ON HER RIGHT SIDE TO TAKE ADVANTAGE OF HIS STRONGER EAR. 
	CLASSROOM TEACHER

	READING IN THE CLASSROOM

	·  HE SHOULD BE GROUPED WITH PEERS OF MIXED LEVELS. 
· HE WILL NEED ASSISTANCE WITH THE READING. THAT MEANS THAT HE WILL NEED PROMPTS TO BREAK WORDS UP, POINT TO EACH WORD AS HE READS, REMINDERS ON WHAT THE VOWEL IS SUCH AS LONG OR SHORT SOUND AND WHAT SYLLABLE TYPE EACH WORD IS.
·  ‘E’ IS CURRENTLY WORKING ON THREE SYLLABLE TYPES CLOSED, R-CONTROLLED, AND MAGIC E. WHEN READING ‘E’ WILL NEED TO BE PROMPTED AS TO RECOGNIZE WHICH WORDS ARE WHICH SYLLABLES AND THAT WILL HELP HIM BE ABLE TO RECOGNIZE WHETHER THE VOWEL IS LONG OR SHORT. 
·  IT MIGHT ALSO BE BENEFICIAL TO HAVE A BOOK THAT IS LARGER PRINT AND/OR A NOTE CARD TO HELP ‘E’ TRACK WHERE HE IS.
	CLASSROOM TEACHER
INCLUSIONARY AIDE
SPECIAL EDUCATOR

	MATHEMATICS


	· THE DIRECTIONS ON A TEST/QUIZ OR WORKSHEET SHOULD BE READ AND CLARIFIED TO ‘E’.
· CHECK IN WITH ‘E’ AT THE BEGINNING OF AN ASSIGNMENT TO MAKE SURE THAT HE COMPREHENDS WHAT IS BEING ASKED OF HIM. THEN ALLOW HIM TO COMPLETE THE TASK AS INDEPENDENTLY AS POSSIBLE.
· MANIPULATIVES SHOULD BE PROVIDED SO THAT ‘E’ CAN PHYSICALLY MANIPULATE AND VISUALLY SEE THE MATHEMATIC PROBLEMS.
	CLASSROOM TEACHER
INCLUSIONARY AIDE
SPECIAL EDUCATOR

	


	
	

	


	
	






